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ABSTRACT 
Teachers are the greatest assets of any education system. But, the teachers in general 
education experience the challenge to teach students with diverse needs. They might not 
always be ready or sufficiently supported to meet these challenges. Children with learning 
disabilities face pervasive barriers that limit their participation in education.  While there 
has been recent efforts to improve inclusion of children with learning disabilities, exclusion is 
still persistent, particularly in developing countries like India. It is important to understand 
how these barriers are limiting participation in order to identify ways to promote greater 
inclusion of such children with learning disabilities in education. Attitude of the teachers play 
a key role in accepting and handling the children with learning disabilities in inclusive 
classrooms. Their attitude may pose a real-time challenge to the accommodations they deem 
necessary for admission of such children into the schools. The current research made an 
attempt to study the attitude of general teachers of inclusive primary schools. Survey method 
of descriptive research design was adopted for the present study. 20 general teachers from a 
matriculation school at Navi Mumbai were selected as sample through purposive sampling 
technique. A researcher made questionnaire with 15 items was used to collect the data. The 
study assessed how attitudes of teachers impact the inclusion of students with learning 
disabilities.  
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INTRODUCTION  
Learning disability is an umbrella term for a wide 
variety of learning problems. A learning disability is 
not a problem with intelligence or motivation. 
Children with learning disabilities are not lazy or 
dumb. In fact, most are just as smart as everyone 
else. Their brains are simply wired differently. This 
difference affects how they receive and process 
information. Children with learning disabilities see, 
hear, and understand things differently. This can 
lead to trouble with learning new information and 
skills, and putting them to use. The most common 
types of learning disabilities involve problems with 
reading, writing, math, reasoning, listening, and 
speaking. 
 
Teachers are the greatest assets of any education 
system. They stand in the interface of the 
transmission of knowledge, skills and values. They 
are accepted as the backbone of education system. 
Teacher quality is therefore crucial and has been 
globally accepted to be significantly associated with 
the quality of education in general and students’ 
learning outcomes in particular. The Education 
Commission (1964-66) of India accepted this 
influence of teachers in powerful words, “No 
system can rise above the status of its teacher…” 
Similar sentiments have been expressed by the 
Delors report (1996), and UNESCO report 
on Teacher and Educational Quality: Monitoring 
Global Needs for 2015 (2006). 
 
Teaching is a profession laden with risk and 
responsibility that requires a great deal from those 
who enter into it.”. 
    -John I. Goodlad 
 
Teacher commitment is one of the key elements in 
education and is arguably becoming an increasingly 
important factor. The work teachers engage in on a 
daily basis is complex and demanding and requires  

a level of personal engagement and commitment. 
With the escalating demands and new challenges 
inherent in the current educational climate, what it 
means to be a committed teacher is also changing. It 
has become imperative to gain further insight into 
teacher commitment due to its close association 
with concepts such as quality of teaching, teacher 
adaptability, teacher attendance, teacher burnout, 
teacher retention, organizational "health" of the 
school, and student attitudes and learning outcomes 
(Crosswell, Leanne 2006). 
 
Every child should have access to a free and 
compulsory education. Quality education has been 
recognized as both a fundamental human right and 
as essential reducing poverty, inequality and 
achieving other development goals. However, for 
the 150 million children living with disabilities – 
about one in twenty children – the promise of 
universal education remains out of reach. 
 
Children with learning disabilities face pervasive 
barriers that limit their participation in education.  
While there has been recent efforts to improve 
inclusion of children with learning disabilities, 
exclusion is still persistent, particularly in low and 
middle income countries. Compared to their peers 
without disabilities, children with learning 
disabilities are less likely to start school, have lower 
levels of school attendance and lower transition 
rates to higher levels of education. 
 
A variety of challenges – at the individual, family, 
school, community and national level – may prevent 
children with learning disabilities from attending 
and progressing through school. It is important to 
understand how these barriers are limiting 
participation in order to identify ways to promote 
greater inclusion of children with learning 
disabilities in education.  
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Inclusion in general education is a philosophy of 
acceptance and belonging to the community so that 
a class is structured to meet the needs of all its 
students. Educational strategies and collaboration 
among educators yield specially designed 
instruction and supplementary aids and services for 
all diverse students as needed for effective learning 
(Moore, Gilbreath, & Mairuri, 1998). Inclusion was 
made compulsory by legislations toward equal 
rights. One such law is the Individuals with 
Disabilities Education Act (IDEA, 1997). The law 
states that a continuum of placement options be 
made available to meet the special needs of 
students, indicating the major importance of choice 
of an adapted environment for groups of individuals 
with certain characteristics. 

SIGNIFICANCE OF THE RESEARCH 

PROBLEM 

The study on barriers in inclusion and attitude of 
teachers towards children with learning disabilities 
is important because teachers are the one who help 
to bring out the best from the each and every child. 
This will happen only if teachers show positive 
attitude and acceptance towards children with 
learning disabilities in an inclusive set up. Teachers 
should also be given pre-service as well as in-
service training to equip themselves with regard to 
specific teaching methods, materials and evaluation 
procedures. Identifying the barriers and attitudes of 
teachers towards children with learning disabilities 
will help to create strategies for betterment of the 
child. It is very important for people to understand 
the importance of inclusion of children with 
learning disabilities in general classrooms.   

STATEMENT OF THE PROBLEM 

The successful implementation of inclusive 
education demands that general education teachers 
are adequately prepared to take up the responsibility 
of educating children with disabilities including 
learning disabilities. However, studies have 

identified negative attitude among teachers towards 
children with disabilities, suggesting inadequate 
teacher preparation towards inclusion. 

OBJECTIVES OF THE STUDY 

To identify the attitude of general teachers towards 
inclusion of children with learning disabilities in 
general class room. 

RESEARCH QUESTIONS 

What kind of attitude teachers have towards 
inclusion of children with learning disabilities? 

REVIEW OF LITERATURE 

The concept of inclusive education can trace its 
origins to the programme of normalization that was 
developed in Denmark and Sweden in the 1960s. 
Normalization was defined as “Utilization of means 
which are as culturally normative as possible, in 
order to establish and/or maintain personal 
behaviors and characteristics which are as culturally 
normative as possible” (Wolfensberger, 1972:28).  
 
The United Nations General Assembly in 1981 
adopted the world programme of Action 
Concerning Disabled Persons encouraging inclusive 
practice in education. The programme after a review 
in 1987 was re-oriented with the human rights of 
people with disabilities as its guiding philosophy. 
The rights-based approach to disability which 
became popular in the 1980’s saw the mobilization 
of people with disabilities to provide them 
opportunities for full participation in political, 
social and cultural domains. The right-based 
approach is a social model of disability which 
disability is seen to arise out of the interaction of 
individuals with society (Shakespeare, 2002).  
 
Such exclusion may make it difficult to attain the 
Millennium Development Goals (MDGs) by 2015. 
For example, the second goal among the MDGs is 
to achieve universal primary education. But with 
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98% (588 million) of the 600 million children with 
disabilities worldwide excluded from school, this 
may be unattainable. Children with learning 
disabilities could however, learn in an inclusive 
setting provided they are allowed to progress at 
their own pace.  
 
In the Indian context, however Singal (2005) argues 
that inclusive education is “a concept that has been 
adopted from the international discourse, but has 
not been engaged within the Indian scenario”. In 
India, inclusive education still suffers from lack of 
philosophical clarity with several scholars pointing 
out that ‘inclusive’ and ‘integrated’ education are 
used interchangeably (Julka 2005, Singal 2005). 
They find little emphasis on connotations of school, 
curriculum and teachers flexibility for all children 
(ibid). Singal (2007) further argues that in India 
inclusive education is understood and practiced 
differently from the Western world. She identifies 
‘‘a tendency to be ‘politically correct’ by taking on 
current trends in the West without a real or common 
understanding of their meaning, resulting in dilution 
of service quality’’ (Kalyanpur 2007(b):5 quoted in 
Singal 2007). 
 
Alur (1998) analyses the exclusion of children with 
disabilities from the Integrated Children's 
Development Scheme (ICDS). She finds that the 
scheme had no provisions to specifically cater to 
children with disabilities, and failed to specify 
children with special needs under 'all children'. This 
failure, argues Alur provided 'street level 
bureaucrats' like anganwadi workers with a 
considerable amount of discretion, the exercise of 
which lead to practices of exclusion. The data 
relating to prevalence of disabilities and the socio-
economic conditions of the disabled were collected 
only from the 2001 Census, highlighting another 
instance of neglect. This disparity is also visible in 
the awareness levels of legal and constitutional 
provisions relating to the education of children with 

disabilities. Studies have shown the lack of 
awareness among in-service and in-training teachers 
regarding the educational provisions for children 
with disabilities (Bhatnagar, & Das, 2013, Sharma, 
Moore & Sonawane, 2009, CRY, 2007). 
 
As inclusive education continues to gain strength, it 
is important to understand how educators perceive 
the academic outcomes of students with diverse 
needs and abilities (Hemmings & Woodcock, 
2011). Students with SLD form the largest group of 
students with diverse needs and abilities in inclusive 
classrooms (Clark & Artiles, 2000). Specific 
learning disability is defined as a neurological 
disorder that is manifested by “significant 
difficulties in acquisition and use of listening, 
speaking, reading, writing, reasoning, or 
mathematical skills…intrinsic to the individual, 
presumed to be due to central nervous system 
dysfunction, and may occur the life span” (NJCD, 
1998, p. 1). 
 
The influence of teacher attitudes is powerful. For 
example, negative attitudes and low expectations by 
teachers can result in reduced opportunities for 
students to learn. This, in turn, may impair students’ 
self-beliefs causing them to reduce their 
expectations and leading to a deficit cycle 
(Westwood, 1995). However, positive attitudes can 
enhance opportunities for students to learn, which 
may improve their performances, self-expectations 
and self-esteem (Palmer, 2006; Woolfson, Grant & 
Campbell, 2007). Therefore, in order for inclusion 
to be successful (particularly for those with SLD), it 
is critical that teachers have positive attitudes 
towards students (Angelidis, 2008; Winter, 2006). 
 
Research demonstrates that increased experience 
and contact with students with special educational 
needs in conjunction with knowledge and training, 
results in more positive attitudes (Akiba, 2011; 
Lambe & Bones, 2006; Sharma, Forlin, Loreman & 
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Earle, 2006; Winter, 2006). Moreover, research has 
shown that teachers’ negative attitudes towards 
students with special educational needs are a 
function of lack of training and development and, 
teachers with more training about students with 
special educational needs should have more 
favourable attitudes and emotional reactions 
towards them (Avramidis et al., 2000; Carroll, 
Forlin & Jobling, 2003; Mungai & Thornburg, 
2002). 
 
METHODOLOGY 
RESEARCH DESIGN 
The proposed design for the present study is Survey 
Method. Through this design the attitude of primary 
teachers in the general schools could be studied. 

 

SAMPLE SIZE & SAMPLING TECHNIQUE 
Twenty general teachers from primary school from 
DAV Public School, Mumbai were selected using 

non- probability sampling technique through 
purposive sampling method.  

INCLUSIVE CRITERIA 
 Teachers of primary inclusive school. 

 Age ranging from 21- 50 years. 

 Both male and female. 

TOOLS 
Researcher made checklist was used to identify the 
attitude of general teachers towards inclusion of 
children with learning disabilities. The checklist 
contains 15 items related to attitude of general 
teachers. 
 
DATA ANALYSIS 
The researcher collected the following data from the 
sample chosen for the present study. 
 

 
Table 1 - Responses from the sample 

Item. 
No 

Agree Disagree 
Percentage 

(agree) 
Percentage 
(Disagree) 

1 3 17 15 85 
2 3 17 15 85 
3 4 16 20 80 
4 17 3 85 15 
5 6 14 30 70 
6 19 1 95 5 
7 18 2 90 10 
8 18 2 90 10 
9 18 2 90 10 
10 5 15 25 75 
11 3 17 15 85 
12 2 18 10 90 
13 18 2 90 10 
14 9 11 45 55 
15 11 9 55 45 
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Fig. 1 - Responses from the sample 

 
As is seen from the above-mentioned data, the 
responses received from the general teachers 
regarding their attitude towards children with 
learning disabilities are presented below.  

 Majority of the respondents (85%) disagreed 
to include children with learning disabilities 
in the regular classroom (Question 1&2).  

 80% of them did not agree the fact that there 
will be a positive effect on the social and 
emotional development of students with 
learning disabilities if they are 
mainstreamed. (Question 3). 

 85% of the teachers opined that these 
students should be served in special and 
separate settings. (Question 4). 

 Around 70% of the teachers disagreed for 
inclusive education programme that would 
provide students with opportunities for 
mutual communication thereby  

understanding mutual individual diversity. 
(Question 5 & 6). 

 While responding to the questions 7,8 & 9, 
the teachers (90%) expressed that they did 
not have sufficient skills to handle students 
with learning disabilities and they require 

additional support and resources to deal with 
such children. 

 Most (75%) of them responded that 
inclusion works in theory but not in practice 
(Question 10). 

 85% of the teachers informed that they are 
not aware about the pedagogies to teach 
students with LD (Question 11). 

 While answering question 12 & 13, majority 
of the teachers (90%) reported that they do 
not have sufficient knowledge regarding the 
adaptations and assistive technology related 
to LD. 

 While responding to the question whether 
they feel comfortable to work with students 
with LD, 45% of them showed positive 
response (Question 14). 

 55% of the teachers informed that they 
promote inclusive education in their school 
(Question 15).   

CONCLUSION 
This study recommended the need for the 
development of positive attitude towards the 
successful implementation of inclusive education. 
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The analyses of literature review showed evidence 
of negative as well as positive attitudes of teachers 
towards inclusive education in different settings. 
Further, the review entails the need to the 
availability of training, adapted curriculum, 
resources and utmost responsibility of the teachers 
for the implementation of inclusive education. 
Professionals, practitioners and policy makers 
should design programs to intervene negative 
attitudes and to control factors contributing towards 
negative attitudes in implementing successful 
inclusion. The attitudes of teachers like, the nature 
of disability (which teachers hold negative attitudes 
to more sever impairments), lack of training, 
adapted curriculum, availability of support, 
materials and equipments and class size, which are 
found consistently influencing attitude of teachers 
in implementation of inclusive education 
negatively. However, the results indicate the need 
for intervention to bring about more positive 
attitude, as long as teachers’ attitudes remain critical 
for successful implementation of inclusive 
education.  

 

RECOMMENDATIONS 

 Designing and implementing supportive, 
flexible and accessible curriculum would 
promote the inclusion of children with 
learning disabilities. 

 Regular teachers should be provided pre-
service and in-service training and resources 
they need to meet children’s specific 
learning and behavioral needs for the 
successful implementation of inclusion. 
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